Chapter Twenty Two

Turning Problem
Students Around

What about Larry?

The Confrontation

Imagine a Hurry-up Bonus in which all of
the students but Larry are in their seats
ready to begin as the time runs out. You
point to the clock and say,

“Class, you are on your own time
now.”
Larry turns to you and blurts,
“This whole thing is stupid! PAT is
stupid too! This sucks!”

Do you have a student in your class who
might respond in this way? If so, you have a
lot of company.
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Who Is Larry?

Before we make a plan for dealing with
the confrontation, let’s take a moment to
think about Larry. Is Larry a happy child? Is
Larry a popular child? -

Hardly! What kind of kid would say to the
class, in effect:

“I have the power to hurt everyone
in the class by ruining PAT, and I am
going to do it”z

Typically, Larry is angry and alicnated.
He takes it out on you, and he takes it out
on his classmates. He does hurtful things,
and he is often a bully. As a result, he tends
to be unpopular with his classmates.

Preview.

» Omission Training supplies prob-
lem students with an incentive for
self-control by, providing a rein-
forcer when they refrain from a
behaviorfor an interval of time.

» Omission Training mated with
Responsibility Training gives the
teacher a powerful and flexible
means of mofivafing the peer
group o helpithe student with
individual needs.

» Ifithe student on Omission
Training refrains from the problem
behavior for a given amount of
time, he or she earns bonus PAT
for the group.

* Omission Training fypically elimi-
nates the problem behavior rapid-
ly while making a hero out of an
unpopular student.

» Omission Training is easy fo use
since it amounts fo nothing more
than a bonus clause added fo
Responsibility Training.
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Would Larry like to be popular? Show me a child who
would not.

Yet the anger gets in the way. He does not seem to know
how to be popular. He keeps doing things that seem cal-

culated to make the other students dislike him. He is his
own worst enemy.

Your Immediate Response

Take a relaxing breath. Turn in a regal fashion. Take
another relaxing breath. Give yourself a moment to think.
Your demeanor signals to everyone that this is serious.

Walk slowly to Larry, and wait for a moment before say-
ing anything. Allow your own calm to help Larry relax.
What you then say is not what Larry expected to hear.

“Larry, if you think PAT is stupid, we may as well
forget it. I would not expect you to work for some-
thing that you did not want. I know I wouldn’t.”

Larry was expecting much worse. Usually he signals
relief by saying something inconsequential like, “Right.”

It would seem that Larry does not value PAT as an
incentive. The fact that you know better is beside the
point for the moment.

Rather than being a “tactic,” your words simply
acknowledge the realities of the situation. You cannot
make students like PAT any more than you can force them
to cooperate.

Your Plan

If you can finesse the short-term situation, do so. If you
stay calm and wait, Larry may take his seat for a lack of
anything better to do. You can talk to Larry later.

Of course, you cannot guarantee the outcome of any sit-
uation. If Larry chooses to escalate, you will probably end
up using your Backup System.
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Let’s assume for
the moment that you
successfully finesse
the immediate situa-
tion. Before the day
is over you must have
a heart-to-heart talk
with Larry. During
this talk, you will
implement Omission
Training.

Omission Training

Omission Training

Incentives to Eliminate Behavior

As described earlier in the book, the basic strategy that
underlies behavior management is quite simple. Increase
the behaviors that you do want, and decrease the behaviors

that you do not want. If you can do this, sooner or later you
will be left with what you want.

Not too surprisingly, therefore, there are two basic
kinds of incentive systems. One kind increases the rate of a
behavior, and the other kind decreases the rate of a behav-
ior. The vast majority of incentive sy
room management, including Responsibility Training,
are of the first kind. Yet, incentives to decrease behavior

can be very helpful, especially when dealing with severe or
chronic behavior problems.

'stems used in class-

The general name
decreases the rate of
Omission Training has

SIVeN 10 an incentive system that
a behavior is Omission

: Training.
a unique structure,

0. an incentive sys-
teof a behavior is
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“Tlike the wav you didn't just hit him.”

The recipient of this compliment might well conclude
that vou were losing vour mind.

You can. however, reinforce someone for not doing
something for a given length of time. You could, for example,
reinforce a student for going ten minutes without inter-
rupting or for going twenty minutes without getting out of
his or her seat or for going an entire class period without hit-
ting.

Omission Training plus Responsibility Training

While Omission Training is useful in providing a means
other than the Backup System for eliminating problem
behaviors, it becomes especially powerful when mated
with Responsibility Training. This combination of man-
agement programs mobilizes the peer group to help both
the teacher and the student with special needs.

For example, you could give the group a minute of
bonus PAT if Larry could go ten minutes without making
an inappropriate remark. This gives the peer group a vest-
ed interest in supporting Larry’s efforts and ignoring his
provocations. Cheers
typically erupt as the
PAT is posted on the

A Vested Interestin Helping

While OmissionTraining!is useful for elimi:
nating problem behaviors; it becomes espe-
cially powerful™ when" mated™ with

Responsibility- Trainings“This combination
gives the peer group:a vestedinterest'in
supporting Larry’s efforts fo'improve while
ignoring his provocations:

board.

As you can see,
Omission  Training
within a group context
goes beyond simply
changing a behavior.
It makes Larry a hero
with you as his cheer-
leader. It gives you
“the power of the peer
group,” and it involves

the class in helping an unpopular child which is uplifting
for everyone.

In addition to helping a single child, you can also rein-
force the entire class for omitting a behavior. You could, for
example, give the group a minute of bonus PAT if no one
interrupted for a given amount of time. This allows you to
eliminate a problem behavior that is brief but scattered,
and, therefore, difficult to deal with using Limit Setting.

The Heart-to-Heart Talk

Find a quiet place where you will not be interrupted for
the next twenty minutes. Heart-to-heart talks usually
require plenty of “wait time.” Of course, you will impart
your own style to this conversation. The following dia-
logue is only intended to map out the terrain. The heart-
to-heart talk has four parts.

Enough Is Enough

“Larry, that scene in front of the classroom this
morning in which you told me that PAT was stupid —
that is what we call in education ‘unacceptable behav-
ior.” I will make you a promise. If one of us has to go,
it will be you.

“Right now, we are looking at the Backup System.
As I explained at the beginning of the semester, it
goes from a verbal warning all the way to the state
penitentiary and everything in between. It is not sup-
posed to be fun. Its purpose is to raise the price of
misbehavior to the point where you are no longer
willing to pay for it.

“Between where we stand right now and the
Backup System lies another option. It is a lot more
enjoyable than the Backup System.

“Let me explain it to you. Then, if you want to do
it, we will. And, if you don’t, we won’t.”
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Brainstorming a Reinforcement Menu

“This morning when you said that PAT was stupid,
my first thought was that I had thoroughly failed you
in explaining PAT. So, let me try again.

“First of all, you do not have to do what the rest of
the group is doing during PAT. It is always possible to
do your own thing as long as it is constructive. It is
even possible that everyone in the class might do a
different activity during PAT. The only thing that
must be the same for everyone is the duration of PAT.

“So, let’s sit down with a pad of paper and make a
list of things that you would like to do during PAT.
The boundaries are as always: It must be something
that you want, and it must be something that I can live
with.”

This phase of program building is known as “brain-
storming a reinforcement menu.” It marks a change of
direction in the conversation from “enough is enough” to
becoming a partner with Larry in seeking enjoyment. If
the two of you can pinpoint some PAT activities that Larry
really wants, you have the foundation for a win-win solu-
tion to the problem.

As you brainstorm PATs with Larry, remain flexible with-
out giving up your focus on learning. You will never
accept just “kicking back” as a PAT. But management is the
art of the possible. If the most achievement-oriented activity
that Larry lists is reading motorcycle magazines, you may
want to put it on the list even though you might expect
more from some other students. After all, those maga-
zines represent fairly challenging reading.

Estimate a Time Frame for Omission Training

How long can Larry behave himself during a typical
day? When in doubt, shorten your estimate. You want
Larry to succeed every day.
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The most common time frame in regular classrooms is
half a class period (25 minutes). Even on days when Larry
gets into trouble, he will probably give you at least ha}f a
class period without getting into trouble. Be conservative.
If 25 minutes seems like a lot to ask, shorten it to some-
thing that is “doable.”

Explain the Mechanics to Larry

Brainstorming a reinforcement menu usually puts
Larry in a positive frame of mind. Estimating the time
frame gives you the final piece of the puzzle. Now, it is
time to explain what you have in mind to Larry.

“You can do any of the items on our list during PAT.
That is, you could if you had PAT. But, unfortunately,
you don’t. You said it was stupid, and I said, ‘Then,
let’s forget it.” And you said, ‘Right.” So, I did.

“Kidding aside, I do want you to have PAT. But I
also want to relax and enjoy teaching when I come to
work. And that little ‘altercation’ we had this morn-
ing was hardly enjoyable.

“That is to say, while I want you to have PAT, I want
something in return. I want something that you have
given me every day that you have been in my class
since school began - even on days in which you got
into trouble. I want you to give me half a class period
of appropriate behavior. You don’t have to do any-
thing special. Just cool it for 25 minutes.

“Think of it as a gesture that says, ‘| will meet you
halfway.’ If you meet me halfway, I will meet you more
than halfway. I will give you back your PAT, but that is
not 'fall. I'will give you your PAT plus @ minute. But it is
not just your minute. It belongs to the entire class.”

Always rehearse your announcement ¢

; of the program to
the class with Larry e

beforehand so that there is no embar-
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and Larry is doing a great job. As a result, Larry has
just earned a bonus minute of PAT for the entire class. 1
will circle the tally so you can see how many minutes

rassment when the time comes. Tyvpically with older stu-
dents, the less said the better.

The next dav vou begin the program. As soon as Larrvy : i
< hic i b program. As 3o / Larry has earned for the group. Think of this minute
eamns his first bonus minute, announce it just as you o i S
N . 2 as a gift from Larry to all of vou.
rehearsed. ’ :
“Class. let i con. Lz dIl Walk to the board and post the minute on the PAT tally.
Jlass. let me have vour attention. Larrv and I have : . -
devised h v . . 1 e d Draw a circle around the bonus minute and all other min-
sed a program that we are implementing today,
prog B M SIS utes that Larry subsequently earns for

the class. Then say,

“Let’s hear it for Larry. (Lead the
group in giving Larry applause.) Come
on, class! Let's not be shy. You just got
lucky. Let’s hear it for Larry! (You can
alwavs get a class to applaud if you try.)

“Okav, Larry, let's see if we can get
another minute before the period is
over.”

As the class period comes to an end,
say to the group,

“Class, let me have vour attention.
Larry has just earned a second minute
for the group. Larry, you are doing a
great job. Let me post vour second
bonus minute on the board.

“Class, vou are all two minutes
richer thanks to Larry. Let’s hear it
for Larry.” (Once again, lead the
group in applause.)

Let us return to our conversation
with Larry for a moment. There is one
more detail of the program that needs
to be explained to him.

Larry becomes a hero by earning time for the group.
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“Larry, there is one more part to this program that
I need to show you. It is a kitchen timer.

“If anybody ruins this program, it will probably be
me, notyou. I may get busy teaching and forget about
keeping track of the minutes. As I see you walking out
of the room, I will think, ‘Oh no! I forgot all about
Larry’s minutes.’

“So that I do not have to be a clock-watcher, I will
use this kitchen timer. I will set
it to 25 minutes and forget it.
When 25 minutes is up, it
will ring, and we will both
know that you have carned
another bonus minute.”

In fact, the class quickly
learns that the sound of the
kitchen timer signals a bonus
minute for them as well
Within a day or two, cheers
erupt before you even make
the announcement.

One final detzil needs o be
explained to Larry.

“With this program, you
can only earn time for the
group. You can no longer
lose time.

“Consequently, if you should get into trouble in
class, you will deal with me personally. After you
rejoin the group, I will reset the kitchen timer so that
you can immediately begin earning honus PAT. If the
period should end before you have carned the next
minute, I will carry all of your time forward to the
next day so that you never lose time.”
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Getting the Class Involved

The peer group is in the habif of noficing whot
Larry does wrong. Unless you have some pow-
erful way of causing the peer group fo look of
Lorry differently, they will confinue fo expect
the worst while: they fail fo nofice Lorry’s
improved behavior - an'extinction program.

For the price of a heart-Ho-heart folk and a/few
marks on the PAT fally, you'have rearranged
group dynamics fo supportLorry's growth.

time for the group
weakness Tor play-
tion,

As you can sce, Larry could not lose
if he wanted to. Since Larry showed a
ing the bully, we have simply removed the tempta

A Bridge to Healing
Mabhing Larry Popular

As we mentioned carlier, Larry is typically neither
happy nor popular. But he would like to he. He just does-
n't seem 1o know how.

Over the years these negative
emotions can produce serious
deficits in social skills, Larry is
not very good at getting along
with people because he has not
spent  much  time  trying.
Omission Training serves 4s 4
“pump primer” for helping
Larry learn 1o get along with
people by setting him up for
success from the very begin-
ning.

If I needed a behavioral pro-
gram to make an unpopular
child popular, I would immedi-
ately pick Omission Training. I
have seen it bring an outcast
child into the middle of the
class sociogram in two weeks!

Changing Perceptions of Larry

The peer group is in the habit of noticing what Larr
does wrong and failing to notice what he doc:ria/;t. Unless
you have some powerful way of causing the p(:(:’; group to
look at Larry differently, they will cun’:inuc to cx’,wctrthc
worst and fail to notice [zrr}:’s improved bchavioi ‘
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Omission Training focuses the peer gronug's attention
on Larey's new bebivior and helps them see Larry
thraugh new eyes, Withowt the theattical aspect of
Omission Training pls the bonus PAT that the ol
shiates, the peer group imight e slow (o notice Larry's
snpireresent s thiat they dnadventemtly pot bis iimpreove-
sment on extinetion, ather than let this happen, we will
ke hiero out of Larry,

I Onmiission Tainiing, e allow the norial bunger of
young, people for peer approval W serse a constractive
end, Aud owe pive the peer
PHOUp At Gpporianity by ez
tience beiny part of the heal
iy gpocess,

It 1s Cheafs

foo addition 1o Opnission
Praining, being, povestul, it iy
cheafs Vor the price of w hieart
tohieart tall and u few ks
on the PAT wally, you hayve
reatiatged the group dyam
Jes of the cntine class 1o suppont
Larry's yromh,

It 0s actally cheapes to st
e Pesponsibilivg Sraining,
Jrest se gt Can ipstinte Onission
Soaining thiaan 0 bs o dnstitate a teaditional individalized
bkt inodification program, And it is far more povier-
ful shpee it dedivers “the power of the pees group,”

The Life Span of Omission Training

How Often Do You Need 117

oo Jearning, about Omission “Training, most Arainees
enision tuo or three students i each class period who
gl peed i, ey assome thiat every “Larry” will he a
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How Often Do You Need
Omission Training?

It-is impossible fo assess your need for
Omission Training unfil you have fully imple-
mented" Clossroom: Structure, Limit Seffing,
and Responsibility Training. Only then can you
count the problems thot ore leff over,

Iypically, the folly.is zero.

candidare, This mispesception needs v b corrected
Defones e can et an accurate pictage of the iplesnenta-
tion of Owmission ‘Training,

113 impossible for you o wssess your need for Osmission
Sraining, until you Yave fully mplemented Classroom
Steacture, Limit Setting, and Responsibility Training,
Only then can you count the probless that are Jeft ovey,

Typically, the wally is zeso, Proper Classsoomn Structuse
Phus Lisnit Setting, plus Responsibility Training will give you
far more management Jeverage

than you have ever ezperi-
enced,

My biggest problem with
Onission “Training is that it js
a0 seldom needed that, by the
time it s finally called for,
trainees bave forgoten about
it and have unnecessarily gone
1o the Backup Systerns, While a
stdden bloveup may force you
1o use your Backup System,
Omission  “Training  almost
always provides a cheaper and
more pleasant way of resolving
arepetitive problem,

Won’t Others Want It?

During a workshop, someone will always ask, “Won’t
other students want Omission “Training if it makes Larry
intoa hero?” As logical as this scems, | have no memory of
it ever happening,

The explanation probably has 1o do with the fact that
Omission Training is so scldom used and then, only for
problesms of marked severity, To putit bluntly, the student
who receives Omission ‘Training is “way out there,” He or
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she is so deviant that no classmate would want to be putin
the same category. Consequently, while other students
appreciate the extra bonus minutes, they are quite happy
to let someone else get the “glory.”

How Long Do You Let It Run?

Any student who needs an Omission
Training program is severely damaged.
Consequently, after you set up Omission
Training for one of these students, let it
run for a long while. You need to allow
time for healing to take place. !

At the regional special education facil-
ity where program development took
place, we would allow Omission Training
to run for six to eight weeks before we
even considered eliminating it. During
that time we would look for “soft signs” of
healing. In addition to improvement in
Larry’s behavior, we would look for signs
of acceptance by the peer group such as:

* being included in games and activi-
ties just like the other students

* having students sit near him in the
lunchroom before all of the other
seats are taken

* walking down the hall in animated
conversation with classmates

When it seemed as though the target
student had become integrated into the
social fabric of the class, we would con-
sider eliminating Omission Training. But
we were very conservative. If you are in
doubt, let it run a little longer.
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Eliminating Omission Training

Fading Procedures o o

The easiest way to eliminate Omission Training is
through a simple fading procedure. The two most com-
mon methods are:

Let Omission Training

i g run until you see Larry integrated
o the social fabric of the peer group.
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¢ gradually extending the thme frame

¢ fading critical features

Of the two, I would choose the second, fading eritical
features. Extending the time frame can hacklive since the
student might feel as though you are constantly changing,
the rules.

Fading Critical Features

The fading of critical features is a simple threestep
process. Discuss it with the student beforehand:

Step 1: Eliminate time-keeping,

“I keep setting the kitchen timer, and you keep

getting the bonus minutes, You have gotten all of

your bonus minutes for so long that I am hegin-
ning to wonder why [ bother setting the timer.,

“Would you mind if I announced to the class that

vou had earned fwo honus minutes at the end of

every class period? Then I could forget the timer”

Rarely does the student object to this alteration in
procedure. By this time Larry has probably noticed
that the kitchen timer has become superfluous too,
Besides. he is still earning the same number of bonus
minutes for the group, and he is still recciving public
recognition.

Step 2: Eliminate the contingency of reinforcement.
“You know. Larry. I am beginning to think that it is
siliv to wzit uniil the end of the period to give you
vour minutes. I am usually busy with other things
then. I have almost forgouen it several times.

“Why don't I just give vou your bonus minutes at

the fesinninz of the class period so that [ won't for-

gerr Youw i} get the same number of minutes, and
nnounce it just as [ always do.”

&SI

e ———————— T
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Step S Bliminate the progrinn,
The swrvnpement desedhed dncstep 2 e o indeh
nitedy, Fhere s o pressiog necd o eliminate the pro
g, pardenlanly 30 yor e worded that e stoden
mbght vevert o bis or her old i,

1 you decide it the progan Jas fally hecome
“ewcess Dinggrage,” the easiont e o elminate i s 1
simply dvop ieat the end of the semester Thve asing
pleceremany i which hoth youssid the chiss recog
nize Lavvy's achievement, and then Degin the ey
semester without the program,

When Fading Faily

Fading any sianagement program s calonbated g
Dle, You won't win them all, Consequently, s you ppogess
with the fading program: described abave, you st he
very attentive 1o signs of faile,

The main sign of Lailure is a gradual eemergence ol
the problem bebavior, Secing the old problem recinerye
tells you that fading was premature,

The cure is 1o simply veverse the Lading procedine,
Reinstitute the Jast step that was faded and wait, Vypically,
you only need 1o go back one step, although you can go
hack to the original program i the yeemergence of the
problem behavior is sudden, If you have t reverse coupse,
remain where you have reestablished success for a long
time before you risk going forward with the fading proce-
dure again,

Protecting Automatic Bonuses
All or Nothing

Imagine an automatic bonus in which all of the students
get a minute of PAT for being in their seats when the bell
rings. Today when the bell rings, everybody is scated but
Larry.



@ Section Seven: Producing Responsible Behavior

Obviously, you cannot give the class its bonus minute.
Group management is “all for one, and one for all.”

But imagine that this problem occurs again the next
day. Now, the class has failed to get its bonus twice in a row.
Are you beginning to get a sinking feeling of powerless-
ness? What if it happens a third time?

Early in our discussion of Responsibility Training, I said
that I wanted perfection, not just improvement. The rea-
son I gave was purely practical. What is the practical differ-
ence in terms of hassle between
having two students who show up
without pencils as opposed to
four?

All or Nothing

If Larry can deprive the closs of its bonus,

Now, let me give you the tech-
nical reason for seeking perfec-
don. If Larry can deprive the
class of its Automatic Bonus,
Larry is not only in control of the
class, but he has also placed the
rest of the students on an extinc-
tion program for cooperation. This is a management disas-
ter!

You must have cooperation from everyone, or the entire
notion of Automatic Bonuses collapses. That is why group
management has such a poor track record in the research
literature. It promises great clficiency and power, but
there is usually at least one Larry in the class who will
wreck the program just to prove that he can.

Cutting Larry Out of the Herd

We need a failsafe mechanism to keep Larry from ruin-
ing Automatic Bonuscs for the class. It is called cutting
Larry out of the herd. 1 will give you two versions.

In the simple version, you tell the class that Larry can no
longer lose their bonus minute by being out of his seat,
Rather, if Larry is out of his scat, you will deal with him,
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an element of Omission

The more powerful version adds (
oy’ v add the following para-

Training to the program. Simpl
graph to your explanation.

“However, class, if Larry is in his seat when the bell
rings, you will all get a second bonus minute. So, cl;x.ss,
while Larry can no longer cost you time, he can give
you time if vou all choose to work together.”

Avoiding the Backup System

When a student consistently blocks the teacher’s man-
agement objectives, the resulting
exasperation naturally leads the
teacher’s mind toward the
Backup System. But, the Backup
System is both costly and prone
to failure.

Larry is not only:in control of the class, but
he also puts the rest of the students on on
extinction program for cooperation.

The use of Omission Training
provides an excellent alternative.
For very litde effort vou can pro-
tect the many from abuse by
Larrv. In the process, vou substi-
tute a positive approach to management in place of your
Backup System which is adversarial by nature. ‘

Helping Substitute Teachers

If you place Responsibility Training in the
substitute teacher, you may return to find th
has lost PAT for the next month,
tutes tend o overuse the

hands of a
at your class
When stressed, substi-
penalty portion of the program.
You can, however, give

subslim[p teachers 4 «; _—
. - edeners a sun »
/mnus-nn[) version of the pr | pllll( d

ogram. “Tell the students before

() 2, . . . H H

){u leave ll{dl the substitute will keep a list of the names

ol cooperative s /| ,

o peratve students, Wher, Yourcturn, cach name on
e list will be worth three bons minutes

Or, you ¢« av §
de x’ o uld h..l\(.' the substitute teacher give the stu-
CNIs a “cooperation Score” of 0, 1,2 o 4
y » )

at the end of
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cach assignment. All of these scores will be added when
you return. The total will represent the number of bonus
minutes of PAT that the class earns for having cooperated
with the substitute while you were gone.

Piggybacking

Omission Training can be stretched well beyond the
bounds of discipline management. You
can make a kid a hero for anything.
Just “piggyback” the individualized
program onto the group program.

Motivating the Unmotivated

A fourth grade teacher that I trained
several years ago had a boy who had
never turned in a complete assignment
in all of his years of formal education.
Yet, the student was bright. The
teacher decided to use the peer group
to gain some leverage over motivation.
She said to her “do-nothing” student
during a math assignment,

“I know that you understand the
material. But today I will give you an
added reason to try. For each math
problem that you complete, 1 will
announce to the class that you have
earned a bonus minute of PAT for
everyone. I will be back soon to see
how vou are doing.”

The teacher provided frequent feedback to the student
at the beginning in order to keep him going. The
announcement of each bonus minute was greeted with
cheers from the class. Within two weeks the student was
handing in all assignments.
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While
Omission Training
is not magic,
it is as close as
you will get

in behavior

Helping the Class Pariah

A fourth grade teacher in Indiana had a boy who never
bathed, never combed his hair, and slept in his clothes. He
smelled. The other children tormented him, and he retal-
iated by hitting, tripping, shoving, and calling names.

In desperation the teacher put the boy on an Omission
Training program for going a half
hour without tripping or hitting or
shoving. The boy succeeded beautiful-
ly since these behaviors are almost
impossible to do while seated at a desk,
and the class cheered as their PAT
grew. The boy’s negative behavior
declined, and the peer group began to
treat him better. Eventually, he began
to bath and groom himself.

One day the boy’s mother visited the
teacher after school to see what was
going on. She said that she no longer
had to fight with her son about show-
ering and combing his hair and sleep-
ing in his clothes. She was moved to
tears when she told the teacher that,
for the first time in his life, her child
had been invited to a birthday party.

management.

Overview
While Omission Training is not
magic, it is as close to magic as you will
get in behavior management. It has
tremendous power to save the child who might otherwise
become a casualty, and it provides a win-win strategy for
dealing with severe behavior problems. In both regular
and special classrooms, Omission Training all but elimi-
nated office referrals.



